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PREFACE

The purpose of this project is to transform the teaching of foreign
languages at all levels in Uzbekistan through the training of language
lcachers. [t was started many years ago with the founding 1n 2000 of
the Institute for English Language Teacher Education (IELTE) by
Ruth Petzold, the U.S. Regional English Language Officer, who at
that time was based in Tashkent, and has been continued through
visits by a series of English Language Fellows and Specialists. In
addition, throuch the assistance of the British Council, pre-service
and in-service curricula (PRESETT and INSETT) were developed,
these now form the foundabton for English language teacher training
in Uzbekistan. With the publication of Presidential Decree 1875 m
December 2012, foreign language education and teacher-trainmg
were made natienal priorities.

My work here began in October 2013 with the choosing of a
group of writers who would dedicate their time and energy to
researchung current principles and practice m foreign language
teaching and teacher education and to wnting matenals that will
engage trainers and alike in the discovery of those principles and the
development of their own praciice. The wnters have worked on this
while taking care of their fanmlies, teaching full-time, working with
teachers sent from other institutions for re-training, working on
projects for the British Council and others, runmng student and
teacher competitions, and writing the myriad reports that go with
being a university language teacher in Uzbekistan. Even thetr summer
“vacations” are taken up with duhes placed upon them wath
sometimes little notice. To them go my profoundest admiraton for
their dedication to their profession and my gratitude for aliowing me
to be a part of their lives for the last two years. They have been my
family during this time and will continue to be with me for the rest of
my life.

Byme Brewerton
31 August 2015
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This course 13 about being a teacher I this were a traditional
teacher-training course, vour trainer would give lectures and you
would read articles about the theory and practice of teaching. This is
not a traditional teacher-traming course. Tn this course, you will spend
most of your ime in activities with your classmates. Through these
activities, you will {earn how to think what good teachers think, feel
what good Enghsh teachers feel, and do what good teachers do.

Teaching and Tradition

Teachers teach as they were taught. Just as children tend to raise
their own children as their parents raised them, teachers tend to teach
their students as the teachers themselves were taught When some of
these students hecome teachers, they adopt the same approaches,
methods, and techmques as their predecessors. Teaching fossilizes
nto a tradition.

How is the cycle broken? You become
mvolved i a process, the “Kamola Process,”
through which you experience language lessons

The art of teaching
is the facilitation of
discovery,

based on sound principles, think about them,
understand them, and through applyving them acquire personalized
experience. Through this process, you are reborn as a different
teacher and start new traditions based on sounder principlest han vour
predecessors’.

The Process

You experience.You experience meaningful language leaming
activities as If you were a language student and your trainer were yous
language teacher. Before you can know how to reach language
effectively, vou should know how 1t feels to learn language
effectively.

You reflect on your experience. You think about the leaming
expenence. You think how 1t was a good experience or not a good
experience. You think about whether or not it was an effective way
to learn language. You share your thoughts with vour classmates and
trainer.

You conceptualize. To conceptualize means to think and create
ideas. As you reflect on your experience, talk about it, write about 1,
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maybe even draw pictures or diagrams about 1t -~ these activities will
help vou construct vourown ideas about language learning and
teaching.

You apply and practice. You observe other language leaming
expenences and apply the concepts you have leamed to them. You
will also apply the concepts you have learned to creating language
learning experiences for your classmates and others because the best
way to know what tt means to be a teacher Is to teach. Yowr own
experience is your best teacher,

The process of becoming a teacher can be thought of as a cycle.

During this course, you experience this cycle many times. When
you have fintshed, you will have begun to know, think, feel and do as
good teachers know, think, feel and do.

The Content

The process of learning to be a teacher 1s bult on a methodology
of language teaching, which m furn is buiit on a conception of
language. You can think of 1t as a pyramid,



Lungiags

What is language? In this course, language is “a system of
verbal symbols that evolves individually and collectively through the
interactions of Its users.”

Language 1s verbal symbols. Verbal symbols represent meaning
in the minds of speakers, listeners, readers, and writers. Verbal
symbols do not represent things; they represent 1deas about things.
We communicate effectively to the degree that our listeners or readers
know the things we are talking about and have the same ideas about
them

Language changes over time. The language that you are using
today 1s difterent from the language used by your great-grandparents,
which 1s different from the language used two hundred years ago.
Because each of us has different 1deas of things, every time we use
language wtth others, our language changes their use of language and
their language changes our use of language. Over time, sinall changes
add up to big changes tn how language 1s formed and used.

-How is language taught? This course has adopted the
communicative approach to teaching language. It 1s not the only way
to learn and teach language, bat it s one that 1s aimed at helping
people learmn how to use their new language in daiiy life



in the past, educated people
often learned language so they Teachers should leam to
could read literary masterpieces In teach langnage through
other languages. They also thought
that grammar was the most
important aspect of language. This
resulted 1n what 1s called the — -
“grammar-translation” method of learning language. Now, people
need to leam language for daily communication, and we know that
learning vocabutary and the practical use of language are at teast as
important as learning grammar Therefore, we have adopted an
approach that best fits the reasons people need to learn a foreign
language today.

How are language teachers taught? This course is based on the
premise that teachers should leam how to teach language through the
same methodotogy that students leamm how to use language. This
brings us back to the cycle described above. Many of the activities
that you will engage 1n as you learn how to teach are the same types
of activities you will engage your students in as they learn how to use
language. Through these activities, vou will learn how to feel, think,
and do as good teachers think, feel, and do.

the same mcthodology that

students learn 10 use language.

Conclusion

Asyou study, keep yvour mind continually focused on the ultimate
goal. Think about how the activities that you engage in can be used
or adapted to help various ages of students, especially younger
learners. Finally, think about how you can heip others become
teachers and learners who are dedicated to serving others m their
professional and persopal lives.

i



MODULE V
TEACHING
ORAL SKILLS

UNIT A
TEACHING LISTENING
AS COMMUNICATION
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OBJECTIVE
In this unit, you acquire a conception of teaching listening that
will prepare you for teaching hstening using the communicative

approach.

i~ Students need a genume purpose for listening in class.

s— Realistic situations are more likely to provide purpose and
therefore motivation for listemng,

+  Students are more hikely t¢ have a purpose for listening if
not ali language or information 1s provided.

&~ Teachers and other students are 1mportant sources of
listenung nput.

e~ Students will improve their histering comprehenston if
listening practice is supported by speaking, reading, and writing
activities.

~~ Listeners listen, predict, listen to check their predictions, and
construct 1deas

&~ Listening comprehension cosrelates with predictability: The
better listeners can predict 1deas and words, the better they can
comprehend.

€ Good listenars use their schemata, but they also use
situational and context clues, including what they know of the
speaker, 1o narrow therr expectations as much as possibie.

$ Having various forms, meanings, and uses of words and
phrases in nund can help listeners understand Enghish better.

=~ (ood listeners monitor their own understanding while
listening und assess their understandimg at the end of a
conversation or 1alk.

o Studenis need opporumties to think critically about
situations and 1deas.

# Good listeners allow their ideas and language to be changed




Activity 1 | Warm-up
You experience a tradttional speaking lesson.

Activity 2 | A content-based listening lesson
You experience the principles of teaching listening
through a content-based listening lesson

|

Activity 3 | Understanding the content-based
listening lesson

You undesstand the principles of ieaching a content- ‘
based listening lesson through analvzing and evaluating
the lesson and formulating the principles upon which it
was based

B

Activity 4 | A task-based listening lesson
You experience the principles of teaching listening and
story-tething through a task-based hstening fesson. B

S
th

Activity 5| A task-based listening lesson

You understand the principles of teaching a task-based
ltsterting lesson through analyzing and evaluating the
lesson and formulating the principles upon which it was
based |

Activity 6 | Teaching listening: Review and
application

You review the principles of teaching histening and
| apply them by observing a listening class.

‘ Classroom Qbservation Ferm
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Activity | {Warm-up

QObjective; You will think abour the principles of tcaching
listening through discussing statements about good fisteners.

Reflect. Conceptualize.

[. Agree or disagree with the fellowmg staterments. Support your
opimon. You will have a chance to review them later.

e Listeners construct meamung from what they hear.

o The only real source of listening mput 1s nafive speakers or
recordings of native speakers.

e Good listeners always listen with a purpose.

e (Good histeners are able to predict what they wall hear.

e Good Ubisteners use everything they already know to
understand what they are hearing,

s Good listeners focus only on what speakers actually say.

e Good listeners monifor their own understanding.

¢ Good hsteners assess their own listening comprehension at the
end of a conversation or 1atk.

¢ Hawving various forms, meanings. and uses of words and
phrases in nund can help listeners understand English better.

o [t’s easier for students to improve listening comprehension in
English if they practice listening separate from practicing speakmcr
reading, or wriing.

o Good histeners allow their ideas and language to be changed
by what they listen to.

Activity 2 | A content-based histening lesson

Dbjective: You will experience the principles of weaching
listening through a content-based listening lesson.

Experience.

For the next while, you will be playing the role of language
student and your trainer wiil be playing the role ol ianguage teacher.
Participate as a student.

START OF LISTENING LESSON(CHI)

|. STORYTELLING.

a. This lesson 1s about being a good storyteller. Listen and
discuss your teacher’s questions. ¥ o

13



b. Listen to your teacher’s guestions and discuss them with your
classmates. § o

PRE-LISTENING

2. CREATING PURPOSE and ACTIVATING SCHEMATA Is
it just old men that tell stortes or does everyone tell stories” Would
you like to be a good storyteller? Discuss the fotlowing questionswith
vour teacher and classmates. § o

¢ Why do people tell stories”

¢ Have you told a story today?

e Were people entertained? Or do you wish you could have told
the story better?

¢ Do you know someone who 1s good at telling stories? What
do they do that makes their stories interesting?

e Has one of vour parents, grandparents, or other fanuly
members ever used a story to teach a lesson?

3. Are traditional stories around the world simmiar to each other?

4. Fill in the table with the elements of the “Cinderella” story.»~

Ehm‘ ter Cinderella

| Problem

] . . .
Complications

L
Chimax

Resolation

Theme(Moral}




5. COMMOGN CHARACTERISTICS.

a. (ood stories have three characteristics:

v Characteristic 1: Good stories ave understandable,

v Characteristic 2: Good stories are engaging.

v Characteristic 3: Good stories are meaningful,

b. If vou tell stories that are understandable, engaging, and
meaningfut. people will want to hear your stories.

WHILE-LISTENING

6. LISTEN

The following story is about a tiger, a boyv, and a rhinoceros,
{Look in Appendix 2 for photos: the photos will help you visualize
the story better in your mind.} Your teacher will play a section of 1t

and ask you a few questions 1o check your understanding.§ ¢

POST-LISTENING

7. WHAT HAPPENED? » o

Discuss what happened in the story with your classmates and the
teacher

Characteristic I: Good stories are understandable,

8. LANGUAGE.

a. Remember that for stories to be interesting, they must first be
understandable. How does the storyieller make the story
understandable? D o

h. Let’s look at some of her language Below are some

examples of her language. Listen. {9

Excerpt 1 | Content-based listening lesson #4

Boy was siting on a big rock In the n*nddfe: Df
the jungle. -

Kxcerpt 2 | Content-based listening lesson #5
“Weltl ranand fran and 1. |

e e i ———————————— e e i — : .—— L s a1




¢. In the story, how many times do you hear the words run or
ran? Does hearing words repeated make hstening easier” @
d. How would vou describe her words and grammar?
¢. Fiil in the blank: ~~
v Good stories are understandable because their language is

9. STORY FLEMENTS.
a. Fill in the elements of this story from memory. You may work
with a partner, o

Main
Character

Boy? Tiger? Rhino?

'l;":rublem

Complications

Resolution

Lesson
(Theme)

i

b. Listen to and answer your teacher’s questtons. Then, fill tn

“the bliok; o

16



~ Good stories are understandable because they are

c. Your teacher will play the story again. Listen for the simple
language. Listen for each story element. |

Characteristic 2: Gund stnrles are engagmg
10. SUSPENSE AND SURPRLSE
a. Listen

: ch Was mt’cmg

b. What are some other examples of suspense in the story?

¢ Listenkg ¢
Excerpt 2 | Content- hased Ilstenmg lessnn #5

“Well I 1‘31"

e —————

Excerpt 3_ | C.n_nt_en_t_-_bases! listening lesson #6
“And then, then, running, and T

—— — —_

d. How is the storvteller keeping your interest? aff

e, Listen to Excerpt 1 again,
Excerpt 1 | Content-based listening lesson #4

‘Boy ...~

f. Fiil in the blank:
v'Good stories are engaging because they have

3

_and
. e * "'.'.'...-.,.,........._..._._.,‘_, it _--—.- :
1 ] PI_JOT JI- . ) o '.J IQTI e '_‘h qTi?
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a. Number the story’s events as they happened and as they
were told. The SIXTH (6) event on each side is given to you. "o

Buy bumped into Rhmn of Rhmo

bumped mtc: Buv '_ |

B Bﬂy gm behmd a htg S’t-:me B
Bm}f gﬂ‘t behmd a tree and threw a ® |
st(}ne S ;
_____ ._._.._ ......_u.........,L....,i.i._'_.-'_..ﬂ'l-.- . - ._—_E

Bt}y got behind a tree agam and threw
another sta}ne which Rhm@ ran af’ter

agam

Bn}f grabbed avine and swung across -
the rwer and bﬂL]{ awam [

—t - e e U

Bﬂy runs toward huﬁihze -

Bn}’ told Tiger he won't run because
he was nred R

—_ e y— —— —

@& Bny was on Rhin{} 3 back

Bny was walkmg in thrw jungle

Rhma started chasm g BD}’

Tlg,er came alﬁng and told Boy ta run
s0 Tiger could catch and eat him. |

b. What was the first event that happened?
c. What was the first event the storyteller told about?
d. Why did the storyteller begin at this event?

18



e What 1s the reason Boy told the story about Rhino?
f. Fill ;m the blank:
.~ Good steries are engaging because they

12, PARTICIPATION.

a At the beginning, how dtd the storyteller get the audience
involved? s

(Good stories are engaging because storytellersget their
audienceste .

b. Y our teacher wili play the story again. Listen for ali of the

ways that the storyteller made the story engaging § ¢

Characteristic 3: Good stories are meaningful.

13. THEME

Answer your teacher’s questions and then fill in the blank. o8

- Good stories are meaningful because they have a

14, SUMMARY. .+
in your notebook, state how vou are golng to improve your own
story-telling.

LANGUAGE FOCUS
15, WORD FORMS. 7
a. Fill in the past-tense forms of the words from the story.

L oget/ o m/
. throw /. frip /
i, swing (two forms) / or o
b. Listen to your teacher dictate the noun, verb, adjective, and

adverb forms of some words from this lesson.  Write each word in
the correct column and row. ¥+~

| understandable

- . el




| fur_t;a;}_ingful.f- |
~meaningless -

] ﬂ_pam(_npate R }:1();_ .
| surprise ]
- depert )]

L oioneedng: .
¢ Fill in the blanks wath the correct form of the correct word

from the chart above. »”
1. The traffic accident wrecked his car,
.he was not hurt.
ti. Teacher-training seminars shouwld require all
to stand up, move around, and nteract with

other teachers.

161, _ exerase of arms or legs can cause mjury
if the arm or leg joints are not given a chance to rest and recover,

iv. Good stories are characterized by being

. and

16 WORD MEANINGS.

English has many phrasal verbs used in everyday speech but not
in writing. Most of these verbs bave informal synonyms that are used
in writing. Revise this short paragraph and choose the best word 10 fit
. the meaning of the crossed out words. Make sure the word is in the
correct verb tense. .~

climb | lienextto
“escape . - | standup
‘hide - -} walk to

Rhino ran right over Boy and Boy fell down. So he (1) get
vp _and c¢limbed a tree. When he (2) get
down from the tree, he thought he had {3) sotten-away

20)



from Rhino, so he threw a rock and (4) set
behind another tree so Rhino couldn’t see him,
17.  WORD USES.
Fill in the blanks with the correct collocation. Use prepositions
(about, after, of, in, to) or words from the word form chart above,

a. Herunderstanding _ such difficult concepts was not a
sarprise __ those of us who knew her well.
b. When the Rhino heard the stone land, heranoff it
¢. The students engaged _ a thoughtful discussion
the pros and cons __ petting marned early.
d. Doctors do their best 1o pain and

suffering, but they are not always successful,

2. We couldn’t wait to hear whether the Uzbek astronauts had
fanded on the moon safely. The Was
killing us.

f  The good student was
she saw that she had received zero on her exam.

18 COLLOCATIONS.

a. Inyournotebock, list the collocations from the sentences, e.g.
# vi: understandably angry, etc.

b. Of these coilecations, which do you think are strong (words
nsed together very often) and which are weak {used together less
often)?

19 THE STORYTELLING PARADOX .+~

Good stories  are understandable partly because they are
predictable. and they are engaging because they are suspenseful and
surpristng -- 1 other words, they are also wnpredictable! How can
good stories be both predictable and unpredictable?

Choose a partner. Write some notes below to help you think about
this paradox. Then, try to explain this paradox to your partuer. Your
partner iistens and takes notes. Then, your partmer gives his or her
explanation and you take notes. Make a chart simitar to the one below
in your notebook. ¥ a7

___angry when

21



| NOTESONYOUR | NOTES ONYOUR
" THINKING | PARTNER’S

T - ————  —— o — ——— —— a— —

END OF LISTENING LESSON (CBI)

Activity 3 | Understanding the content-based listening lesson

Objective: You will understand the principles of reaching a
conteni-hased listening lesson through analyzing and evaluating the
lesson and formmdating the principles upon which it was baved.

Reflect.

Return to your roles as trainees as the teacher returns 1o being a
tratner.

1. The students received listening input from several sources.
Fill m the chart below with at least three sources and examples of
each. "



2. Brainstorm additional sources of English input such as
websites and podcasts. Decide which would be appropriate for
various levels of English and which would be good young leamers,
college and lyceum students, university students, and working adults
(general English or English for Special Purposes). Be specific. Create
a list that vou can use in teaching s

3. CE¥R.What CEFR level of students would the listening text
and fesson be good for?a@

4. Fill in the CBI Listening Lesson Checklist on the next page

o
s 8 R
: ( Bl I.l‘-:temng Lessun C hechllst

g‘ . During most of the lesson, was your attention focused on

i practicing Janguage or on discovering new knowledge --

iz anderstanding and creating meaning?

1 Did the teacher have pre-listening, while-listening, and p{}St-
t il:.-,temng activities?

E -~ Es:*jmplcnf pre-hstenmy:

i 7 Example of while-tisiening

% »7 Example of post-listening; %
. Did the teacher activate students’ schema”

EE ~  Whan? s
o bW .

T s A A b 3 B b LV e T BB o e © + 5 B e da e e A A b B At oy ot g+, i e Rk VB B B B L L
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i Did the teacher create a purpese for the students to listen 1o
the story? |
1" What was the purpose?
<7 How did the teacher create 1t?
Did the students give students an opportuntty & predict the
3§ events of the story?
" How”?
<" What part of the lesson (pre- while- or post-listening§?
B . Dnd the teacher give students a chance to monitor their
understanding of the story?
# e How?
<~ What part of the lesson”
Did the student gain interesting knowiedge”

e g g R ey et b g et et
A r e e LA TR ot L o+ i a

g

DT

|

4 What was that knowledge (briefly summarize the content of §i

the CBI lesson)? |

Li Dud the teacher give the students a chance (o study the i’

: language of the story? ;

< When? g

o~ How?/ %

Dhd the teacher grve students a chance 1o assess what they ,:

learned? (In other words, were their schemaia changed?) i

# As a student, how was your schema about the content %

iizj:h:mged? %ﬁ
Conceptualize,

5. The hstening lesson was designed around a set of

principles for using CBI to teach listening {jse your experience of
the lesson, the checklist above, and some statements in Activity 1 to
formulate seven or eaght principles in complete sentences. Write them
"in your nofebooks. <

a.

b.




Activity 4 | A task-based listening fesson

Objective: You will experience the principles of teaching listening
and story-tetling throngh a task-based listening lesson.

For the next few minutes, vou will be playing the role of [anguage
students and your trainer will be playing the role of language teacher.
Participate as a student.

START OF LISTENING LESSON (TBL)

Experience.

PRE-TASK

1. TELLING STORIES Is 1t just old men that tell stories or does
everyone tell stories” Would you like to be a good storyteller?
Discuss the following questions with your teacher and classmates.
7 @

+ Why do people tell siornes?

e Have you told a story today?

¢ Were people entertained? Or do you wish vou could have told
the story better”

* Do vou know someone who 15 good at telling stores? What
do they do that makes their stories interesting?”

+ Has one of your parents, grandparents, or other older family
members ever used a story to teach a lesson?

s Do tracdtional stories have common glements?

«" Fill in the table with the elements of the “Cinderella” story.



Character

F\.’Iﬂm ' | : Cinderella

J Prnblem

- — ]

| Cnmphcatmns

LChmax

LResulutl on I

Theme o
‘ {Moral)

L — . —

TASK

2. Your task s to histen 1o your partner’s story about a time she
or he bad a problem and solved it The story must have 1) all of the
elements of a story, 2) at least one moment of surprise or suspense,
and 3) something she or he learned from solving the problem.

e e .
B Lmt&n to your parMe; 'S story Listen ﬁ:ﬂ the sio:y
::Jementq |
/ Fill in the story elements chart below.

#*  Review the chart with your partner to make sure all .

Lof the el-:,ments are present, J

P Lmﬂn AZAITY (0 your partne: K stow l
<" "Write out your partner’s story as she or he telis jt,
word tor word. Do not worry about grammar, spelling, or
punchuanon, yet, just write your partner's words. .

#® Review your iranscription of your partier’ story with .
your partner to mal\e sure it 15 what she or he actually said
or wanted o say
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Main Your partner s name:

Character

| Problem | Your pariner’s problem:

Complieati ; Complications to the problem:
| ans

- .
Climax | The climax of the problem when
it looked like there was no

:asuadsns a0 aspading

solution:
! . e _—
r’ Resolution | Your partner’s solution to the
‘! problem:
|
| 'Theme What your pariner leanied from
| (Fesson) | the expenence:
R S

POST-TASK

3 Revise the story to make 1t more understandable, engaging,
and meantngful. Work with your partner to revise both vour stories.

Story Foous

#* Change the order of events to create more suspense and
surprise at the end of the stery.

o#® (hange the wav vour listeners hear about each event so that
there is suspense and surprise in each event.

Language Focns

o Change the language so that 1t 15 easier to understand for your
Listeners.
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#® Change the language so that it creates pictures in your
listeners’ minds. | - K |

#® Study vocabulary and grammar together.

+ Make a list of at least five nouns, verbs, adjecttves, or
adverbs that are in your partner’s story but not in yours.

~  Write out the other forms of the words (for nouns, write the
verb, adiective, and adverb forms, etc. ). Check a dictionary to make
sure they are correct.

~ Find synonyms and other related words.

«* Use other forms and synonyms in your story. How does it
change your story?

END OF LISTENING LESSON (TRL)

Activity 5 | Understanding the task-based listening lesson

Objective: You will undersiand the principles of tcacling a rask-
based lisiening lesson through analyzing and evaluating the lesson
and formulating the principles upon which it was based

Reflect and Conceptualize.

Return t0 being a trainee as the teacher returns to betng a trainer.
Answer the following questions in your notebooks.

1. In the TBL lesson, what were the main sources of listening

input? ff."

2. What are the advantages and disadvantages of having only
these sources of listening input? <~

3. In your notebook, summarize in a sentence or {wo what the
students and trainer did during each stage {pre-task, task, post-task)
of the lesson.

Pre~task

Task

Post-task

4. Compare the TBL lesson with the CBI lesson. Discuss and
take notes in vour notebooks, o+

a. How were the story efements studied in each type of lesson?

b. How was language studied in each type of lesson”

c. Which lesson was more student-centered? Why?
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d. How did each lesson create motivation for students?

¢, Which 1s easier for teachers to teach? Why?

[ How can vou use each in your teaching” Be specific.

3. CEFR.What CEFR level of students would this lesson be
ool for’ e

Activily 6 | Teaching listening: Review and application’

Objective: You will veview the principles of teaching listening
and apply them by observing a lisiening class.

Conceptnalize.

l Use what vou have learned about teaching listening to fill
in the outline below with guestions that students and teachers need
1o ask during hstening tasks and activities. Use the present tense. e, g.
“llow dosas the teacher activate students’ background knowledge?”
(For help, see the warm-up questions in Activity | and the CBI
checklist in Activity 3.) B o

PRE- " | Activate schema
LISTENING/ P 7 Students:

PRE-TASK
" Teacher:

Create purpose
7 Students:

9 Teacher:

Make predictions

I ' }’ Students:

iVH!LE- Nit;mtm cdﬁh‘mrehensi{m -
LISTENING/|? Students:

TASK

" Teacher:




POST» : “-i-j:: Assess understanding and language use
LISTENING/|?  Students:
':BGST—TA_SK

19 Teachers:

1?  Language:

Apply.® 3 ~
2, Observe g listening and speaking lesson. Photocopy and
use the observation form on the next page.

Class Obseirvation Form

You are observing a lesson for leaming purposes. Your rele s not
to judge the instructor, but to leam from them. When you write your
observation report, do not refer to the instructor by name. Use
language that describes but does not judge.

Be sure to

¢ get permission from the instructor

¢ be early for class

» sit where you are told or where vou will not interfere with the lesson

s avoid interacting with the students before or during a lesson

» have observation form avatlable

o thank the instructor after the lesson 1s finished

Course title;

Date, time:
Observer;

Lesson topic:
{esson objechives;

Lesson description {what happened in the lesson):

Comments:
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UNIT B
TEACHING SPEAKING
AS COMMUNICATION

3l



OBIECTIVE

In this unit, you acquire a conception of teaching speaking skills
that will prepare you for teaching speaking using the
communicative approach.

Key CONCEPTS

»  Students need a genuine purpose for speaking

—  All students need ample opportunities to speak m every
class: Less teacher talk = more student talk.

=~ Students need 10 be able to use lunguage spontaneously.

~  Students are more hkely to generate their own language if
not all language or information is provided.

—  Students need oppoitunities to negotiate meaning and think
critically about situzations and ideas.

o~  Students need opportuntties m which thev have to find
| alternative ways of ustg language to commumicate their
‘ MESSages.

=  Students are more likely to speak sponfanecusly if they are
in a safe classroom, free of destructive crincism.

—  Students are more likely to incorporate error correction Into
their speech if they or their peers are the source of correction

-
Fou

|
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